Introduction
The contemporary postnonclassical period in education development is characterised by transformation of the whole educational system into a subject-oriented one which is focused on self-fulfillment, spiritual, moral, emotional and axiological development of the personality [1] . Prioritising innovative, proactive and creative human nature, this type of education is associated with the anthropocentric educational model as one of the mainstreams of contemporary educational theory. Following an anthropocentric and humanistic model of education in the context of constantly rising need for developing human capital [2] has made originally philosophical categories of "freedom" and "autonomy" commonly used in the context of pedagogy.
Current situation in higher education in Russia requires implementation of a new type of training which puts emphasis on interests of the student with consideration for his or her personal experience, inclinations, abilities and professional commitment rather than on the previously used tactics of "trying to guess the right answer to the teacher's question". Taking into account the prerogative of the Russian universities to design their own programmes and develop new courses and training structures, this type of education involves actualisation of a broad range of qualities and abilities by both students and teachers including goal-setting, important decision and rational choice making, self-appraisal and critical reflection on their own activities. Comprising the above-mentioned qualities, readiness for independent activity and continuous personal and professional development, it is autonomy that seems to be one of the most required personal characteristics in the current educational context. Accordingly, autonomous activity suggests the desire and readiness of the personality for relatively independent activity, critical reflection, important decision and rational choice making based on awareness of alternative options and their consequences.
Although a lot of changes have already been made in the area of higher education organisation over the last decade, promotion of educators' and students' autonomy seems to be able to adapt the educational environment actors to the new realities that will define the world structure in coming years.
The aim of the study is to determine the core principles, conditions and practical opportunities for implementation of the autonomy-focused approach (AFA) in Russian universities (using the example of an international networking educational programme).
Literature review
In accordance with the ideas of humanistic pedagogy [3] [4] [5] , pedagogy and psychology of personality based professional education and self-development [6] [7] [8] [9] , "transformative pedagogy" [10] , and the concept of pedagogy of freedom, selfdetermination and self-development gain more and more in importance not only for the student but for the teacher as well. In psychology and pedagogics, self-determination is defined as "the process and the result of a conscious choice of one's attitudes, goals and means of self-actualisation under certain life circumstances, the main mechanism of achievement of one's inner freedom" [11] . In turn, inner freedom of the personality is presented in scientific works as the main stimulus for personal development through education suggesting readiness to overcome existing habits, stereotypes and clichés, and to master new forms of activity proceeding from deep understanding of the educational context. This approach is in compliance with the psychological understanding of inner freedom as the ability of the person to follow their internal sensations in the situation of choice 1 . This kind of freedom is known to be empiric, or based on experience (ibid.). At the same time, inner freedom is reported to be the "freedom from experience" that implies rejection of one's experience [12] . These seemingly divergent conceptions
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harmonise if considered in the context of transcendental essence of the "autonomy" notion. The latter, just as freedom, suggests on one hand overcoming obstacles (in this case, it is experience rejection) and on the other hand, its own impossibility in case of absence of obstacles.
Autonomy is reported to be the key characteristic in reference to both the teacher and the student. It is based on goal-setting, independent choice of (and sometimes overcoming) the imposed forms, means, methods and contents of learning/ teaching activities, reflection, initiative, independence and increased responsibility.
However, autonomy is not limited to potential capabilities and personal abilities of educational environment actors. It involves commitment to, readiness for and experience in usage of certain behaviour models constituted by a complex of values, motives, personal and professional characteristics as well as specific learning/ teaching skills. Integrative complex of these characteristics makes it possible for educational environment actors to receive, realise and pursue opportunities given by their educational environment individually, rationally and responsibly.
University students' autonomy is associated with their ability to learn and is considered as essential for all students [13] . Moreover, autonomy is presented as a key competency, which is necessary to all the professionals in recent international educational documents 2 . Accordingly, teachers' professional autonomy is to be referred to as their key competency ensuring acquisition of new competencies under conditions of the continually changing educational context [14] . Accordingly, it is worthwhile to consider autonomy as skill-based competence referring to the student and as behaviour-based competency regarding to the teacher.
Analysis of psychological and pedagogical theories of autonomy makes it possible to state that teachers' professional autonomy is able to:
-provide the teachers' perception of educational environment challenges not as stressors but as stimuli for self-development [14];
-induce high motivation for achievements and personal-professional development and stimulate external locus of control transformation into the internal one [15] ;
-ensure the teachers' ability to "adapt to rapidly changing and ever-increasing technology innovations for teaching" [16] and constantly innovate;
-ensure recognition by the teachers of their leading role in setting and achievement of their personal and professional goals as well as to admission of responsibility for their professional activity. Such an approach corresponds to traditions of philosophical ideas of phenomenology, regarding the teacher as a "seeker of the essence", an investigator of pedagogical processes realising the "sense-searching way of understanding and conversion of the pedagogical context" [17] ;
-lead to the development of students' autonomy through promoting choice and encouraging students' initiative [18] .
The literature review also allowed us to recognise that, as a subject to change, university educational environment actors' autonomy is capable of being increased in presence of certain conditions and specially organised educational or professional activity [19] .
Materials and Methods
The study draws on descriptive research design. Most of the data were obtained through literature review and analysis of the results of selected studies. To justify the benefits and reveal the core characteristics of AFA in higher education, we performed the content-analysis of both national and international higher educational documents.
The core characteristics of AFA were determined taking into consideration philosophical and psychological ideas of internal freedom, personal autonomy and selfdetermination as well as pedagogical ideas ИНТЕГРАЦИЯ ОБРАЗОВАНИЯ. Т. 21, № 3. 2017 МЕЖДУНАРОДНЫЙ ОПЫТ ИНТЕГРАЦИИ ОБРАЗОВАНИЯ of lifelong learning and personalisation of the educational process within the framework of anthropocentric and humanistic educational paradigm.
Applying our theoretical ideas to the process of medical students' training, we tried to reveal the AFA benefits concerning the implementation of the G-MedEx international networking educational programme (the G-MedEx Programme) at Professor V. F. Voino-Yasenetsky Krasnoyarsk State Medical University (KrasSMU) in 2015-2016.
For this purpose, a set of educational environment elements facilitating the G-MedEx Programme participants' training and their performance evaluation through the use of the autonomy-focused approach was developed. The results of the use of the autonomy-focused approach to design the G-MedEx Programme methodical support were analysed and discussed with the students-participants of the programme.
Results

The autonomy-focused approach to teaching and university educational environment organisation: Theoretical grounds.
It has been revealed that development of both students' and teachers' autonomy is possible with the use of AFA to teaching and university educational environment organisation [19] . The relevance of AFA to organisation of university educational environment is determined by several factors.
Firstly, AFA to organisation of university educational environment facilitates realisation of rights to free development, self-actualisation and the liberty of choice stated in the Federal Law No. 273 "On Education in the Russian Federation".
Secondly, it corresponds to ideas implemented in concurrent Federal State Educational Standards of Higher Education and other actual statutes and regulations in the field of education which put emphasis on significance of elevated level of autonomy, responsibility and independence of university students and teachers within the framework of a novel educational context. Thirdly, it complies with world tendencies in higher education development, in the framework of which autonomy is referred to as one of key competencies required of all professionals and is emphasized in the European qualification system, where the level of person's autonomy determines the level of their proficiency 3 . Finally, AFA draws on the idea of autonomy in education, developing potential of which has been proved in a number of scientific works [20] [21] [22] [23] [24] [25] [26] [27] [28] [29] .
Advocating AFA in higher education, we revealed a number of justifications that can be classified under the headings of philosophical, pedagogical and psychological reasons:
-philosophical reasons: the need to prepare teachers and learners for effective functioning in a rapidly changing society through overcoming various obstacles and making choices based on "positive freedom' (or freedom "for") [5] ; -pedagogical reasons: students are known to learn more effectively when they are involved in making choices and decisions about different aspects of their learning [14]; -psychological reasons: being very closely related with the process of self-determination, autonomy makes the process of learning / teaching inner-directed, and, consequently, desirable and enjoyable [15] ; it leads to better performance, increase of self-esteem, self-efficacy and can prevent burnout [30] .
The idea of AFA is close to the conception of the autonomous approach to the analysis of educational methodology, which is reported by E. E. Bukhteeva and V. A. Kalnney to be based on the systemic, learner-centered, activity, cultural and competency-based approaches [31] . However, compared to the autonomous approach, AFA has its special nature.
Firstly, it does not represent a synthesis of all the above-mentioned pedagogical approaches, being one of methodological categories within a large context of the person-centered approach, or personalityfocused paradigm. In terms of theory, implementation of AFA is based on personalisation of the educational process [32] . Such personalisation requires the use of novel educational techniques both in students' training and in advanced training for teachers. Aimed at formation of students and teachers' personal attitude towards the educational process, these new techniques should be based on the mechanisms of dialogue, reflexivity and cooperation.
Secondly, AFA involves emphasis on both students' autonomy as learners and teachers' professional autonomy, underlying the idea of close interaction and interdependence between teachers and students as well as the crucial role of teacher's autonomy in the development of students' autonomy.
The AFA can be categorized into six main principles which should guide teachers' and students' autonomous activity. Among these principles there is a principle of innovative self-change, which implies understanding of the necessity of self-change as a prerequisite of every innovation.
The principle of innovative self-change is closely related with the principle of personal involvement and self-fulfillment in one's learning/teaching activity, which implies considering life-long personal and professional development as a necessity.
The principle of critical awareness and self-reflection means that every activity should be based on critical analysis of every educational situation. This principle emphasizes a meaningful re-evaluation of teachers' and students' personal experience as the basis for improvements.
The principle of readiness to face challenges prevents the educational environment actors' conventional behaviour and following the stereotypes through their readiness to identify the problem and deal with non-standard tasks in new situations.
AFA also guides the interdisciplinary character of the educational process which implies readiness to get involved into interdisciplinary learning and teaching, discovering new ideas at the intersection of fields.
The practical focus of education is also of importance in the context of the autonomy-focused approach. This principle may be implemented through students work in teams where diverse professional skills, abilities, attitudes, interests and working styles are represented.
Operating a larger amount of information, the type of training described above involves the appearance of a new teaching and learning environment, given that this environment is based on creation of the conditions fostering the process of teachers and students' professional development, their autonomous motivation and transformation of external locus of control into the internal one.
The research conducted made it possible to outline the following conditions for implementation of AFA in the university educational environment:
1. The highest possible students and teachers' information awareness, including transparency of the educational process in terms of its tasks, goals, methods, evaluation standards and procedures.
2. Support of the university educational environment actors' autonomy and creativity.
3. Provision of the opportunities for active interaction and personal involvement of students and teachers in the process of the educational environment development through allowing their impact on the process and organisation of their learning/ teaching and professional development.
4. Promotion of teachers and students' self-assessment and self-reflection based on their axiological awareness of their own learning/teaching (for instance, by means of rating system introduction).
5. Involvement of the educational process participants into practice-focused project activity based on research, modeling, analysis and correction of their learning/ teaching activities.
6. Provision of real opportunities for teachers and students' creative activity and their independent choice of forms and means of this activity.
7. Enhancement of the educational process participants' intrinsic motivation to autonomous activity. 8 . Providing access to a wide variety of informational resources to students and teachers.
The autonomy-focused approach to teaching and university educational environment organisation: Practical Implications.
It is difficult to overestimate the benefits AFA has for university teachers' refresher training course management. In this case AFA ensures collaborative and cooperative learning, which is based on the exchange of ideas and innovative teaching experience, peer review, self-evaluation and peer-evaluation practices [33] .
Applying the ideas outlined above to the process of medical students' training, we tried to reveal the AFA benefits concerning the students-participants of the G-MedEx Programme that has been implemented at KrasSMU in 2015-2016.
Implementation of an international networking educational programme requires a complete rethink of traditional study goals and strategies of teaching in order to internationalise the content of higher education [34] and foster the students' autonomy. Individualized instruction was used to help the students cope with new academic difficulties in terms of general academic skills and linguistic proficiency. Courses of the Russian Language, Medical English, as well as the Russian Culture were included in the curriculum of the Japanese students to facilitate their coping with the obstacles of language and intercultural communication. Following a stronger desire of the Japanese students to actually interact with Russian people, we organized a series of formal and informal meetings, conferences and round-table discussions, which allowed foreign students to develop their intercultural communication skills. A new format of cooperation required that various educational resources should be available to the learners to offer them more freedom of choice.
Taking into account that different learners process information in different ways, a wide range of educational environment elements (including foreign scientific databases, video podcasts, lab equipment, simulators) were used in the training process. A special Guide-book was prepared by Russian students to help Japanese students familiarize with Russian traditions and customs and navigate around the university campus and the city. Special Course Description Cards were elaborated in order to introduce Japanese students to the main principles of research and clinical practice in Russia, inform them about the goals of training and the ways of students' performance evaluation. Students Performance Cards with a set of can-do statements were designed to help learners follow the programme, choose the activities according to their needs, estimate their own performance and reflect on their learning.
Using AFA to design the G-MedEx Programme methodical support was both a practical solution to the newly recognized challenges and a way to help international networking educational programme's participants develop their learner autonomy.
Discussion and Conclusions
Summarising the research results presented in the article it should be stated that recognition and development of students and teachers' autonomy is possible in the framework of AFA that makes the university education environment actors involved into intensive analytical and project activity, based on analysing and reviewing not only a wide educational context but their personal learning and professional experience as well.
Using AFA to design the G-MedEx Programme methodical support was both a practical solution to the newly recognised challenges and a way to help the G-MedEx Programme's participants develop their learner autonomy. This training format was seen as beneficial not only by the studentsparticipants of the programme, but also by the teachers who were involved in the programme design and implementation and who reported to have developed their autonomy through acting in a critical and creative way while selecting and designing instructional materials and evaluation standards and procedures.
Therefore, the proposed way of implementation of AFA in higher education suggests that using this approach proved to be effective, since it makes higher education system responsive to the changes taking place in the modern Russian society. These results dictate the need for a broader research, which would reveal other possible aspects of AFA implementation and its benefits for teachers' and students' lifelong personal and professional development.
